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Writing Strategy

“Growing good people -
doing great things.”




Rationale

At Cambrai Primary School, all of our children are provided with plentiful opportunities to develop social and communication skills,
imagination, creativity a thirst for knowledge and a love of reading and writing through daily English lessons. English lessons teach
children the skills they need to make progress in Reading, Writing, Speaking & Listening and GPS (Grammar, Punctuation & Spelling),
in addition to Phonics in Early Years and Key Stage 1. Using an engaging, cross-curricular approach our children are immersed in an
environment of rich texts, adventurous vocabulary and real-life experiences to enhance learning progress.

Intent

Within our broader English curriculum planning, our intent for writing is clear:

O We provide a creative and purposeful writing curriculum which is driven by credible, rich, engaging texts from a range of text
types; these act as excellent models for language, cultural broadening and skills development.

O Children become fluent and confident writers, writing for a range of contexts, audiences and purposes in a variety of narrative
and non-narrative text types; these build on word-level, sentence-level and text-level skills across progressive sequences of lessons.

O We use a mastery approach to writing in order to ensure that children’s knowledge, skills and understanding are secure and
transferable across the curriculum, paving the way for success.

O Children have the opportunity to edit and improve and then transform their writing within the text type they are writing.

Implementation

We encourage children to see writing as an imperative life skill that needs to be developed so it can be applied right across the curriculum.
In addition to daily writing lessons, which develop word-level, sentence-level and text-level skills, our children also have the opportunity to
develop and refine their skills across foundation subjects and cross-curricular projects.

Children write for a range of contexts, audiences and purposes in a variety of narrative and non-narrative text types and through an array
of media. This generally begins with a stimulus to promote good oracy via generating discussion and developing ideas, opinions and
viewpoints, alongside the analysis of a high quality model text to analyse key features. Through taking these features infto account during
the planning stage of writing, children practise specific skills to allow them to create their first draft which can be edited and improved
before writing a final, published piece. This writing journey is one we celebrate, as each stage presents a further step to success.

Each week, children are provided with spellings to learn following the Trust’s spelling programme. The spelling programme contains the
important content from the national curriculum spelling rules, and words taken from set year group word lists. We have a strong emphasis
on learning the rule as opposed to ‘learning the word' so that children are more able to apply spelling strategies to new and unfamiliar
vocabulary.



Steps to Success in Early Years

Literacy is embedded across Early Years provision through the characteristics of effective teaching and learning: playing & learning,
active learning and creating & thinking creatively. This allows our children to develop a love of Literacy, where they are confident,
arficulate and increasingly independent, with key aspects of the Literacy offer ensuring children develop accurate letter and number
formation and that they listen and take part in ‘five a day’ language rich experiences (for example stories, nursery rhymes, poems, songs
and rhymes).

The Lingfield Education Trust ‘Early Years Expectations: Trust Ready’ curriculum planning document is a key driver in the planning and
delivery of Literacy and Writing opportunities in Early Years. It details key assessment points from children in Nursery 1, to the end of
reception. The assessment points extend beyond and wider than the Early Learning Goals. Adults talk to children about the world around
them and link high quality texts to real life experiences to develop vocabulary in context. Writing is then taught in terms of franscription
(spelling through Phonics; letter formation) and composition (articulating ideas and structuring them in speech before writing them down).
Children at the expected level of development by the end of Early Years will:
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Steps to Success in Key Stage 1

The writing process will generally follow the sequence as outlined below. Teachers will use their knowledge of the needs of their class to
determine how much lesson time is dedicated to each step to ensure that basic skills are secure and contribute to effective composition.
The general writing sequence for one piece of writing will take between one to two weeks, to ensure secure understanding and strong
application of skills.

Writing sequence in Year 1 (Phase 1)

At the beginning of autumn and in spring 1, the Year 1 writing process will generally follow the weekly sequence below to allow children to
develop their tfranscription and composition skills in tandem. Children will learn to re-read and cheek their work through adult modelling
and prompting. When composing, this is always orally and moves to written.
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Practice: Practice: .
Immerse . Dictate Compose
Spelling Grammar

Writing sequence in Year 1 (Phase 2)

When moving into spring 2, the Year 1 writing process becomes slightly longer, encouraging children to develop their own ideas and
vocabulary for composition more whilst still providing them with plenty of opportunities to practise their transcription. They will begin to plan
for writing before writing their own compositions.
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Steps to Success in Year 2 & Key Stage 2
The writing process will generally follow the sequence as outlined below. Teachers will use their knowledge of the needs of their class to determine how much
lesson time is dedicated to each step to ensure that developing skills become secure and confribute to effective composition. The general writing sequence for

one piece of writing will take between two to three weeks, to ensure secure understanding and strong application of skills.

Step 1 - Immerse
Through shared reading together, children are immersed in /a Step 5 - Draft
language and explore the structure and sequence of a fext. \ £ Children use the skills from previous practise sessions to write their
Immerse Children gain a knowledge of the text’'s context and genre. In text, selecting appropriate grammar, vocabulary and
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Immerse

(1 session)

Immerse

« Through shared reading or
launching of an experience,
children are immersed in
language. Children gain
knowledge of the text’s context
and genre.

* In KS2, they may have
encountered similar texts in reading
lessons.



Explore

(1 SeSS|on) Explore

« Children explore a high-quality model text,
analysing and unpicking it for audience, purpose,

L
form and style. =
« They discuss language, grammar, structure, and -
organisational features, identifying how they
create effect, linking to authorial intent. Context Audience
What sort of Who am |
* The audience and purpose are considered writing am | writing this
throughout the explore section of the writing doing? fore
Purpose Style
Why am | What tone
writing this? will my writing

have?¢




Plan and
Sequence

Planning and Sequencing
(1 session)

« Children make decisions
around key ideas, language,
vocabulary and structure.
These are linked to audience,
and purpose, thinking about
the effect on the reader.

* The class working wall acts as a
progression plan, being built
upon through the writing
sequence.
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Practice: Vocabulary

(1 SQSSion) Practice:

Lunguuge

« Children are given the opportunity to develop Examples:
their vocabulary within the context through - Collect vocabulary linked to
explicit vocabulary instruction and explore the form of writing.

language structures than have been used in
quality examples. - Develop and extend

vocabulary through drawing
vocabulary from the text,
creating word maps, using a
thesauruses to create
« Language focus lesson could look at elements synonym and antonym word
such as word class, vocabulary development banks, sentence level
or figurative language. activities.

« Children use their vocabulary in their spoken
language, reading and writing, making links
between these.



Practice: Grammar

(1-2 sessions)

Children have the opportunity to
develop and practise sentence level
grammar and punctuation skills that will
feed into their final piece.

This will often focus on brand new
learning, teaching this explicitly, but
could include consolidating skills or
revisiting elements previously tfaught.

All grammar practise work links directly
to the context of writing.

Investigate how the feature can be
applied through teacher explanation,
teacher modelling, shared writing,
scaffolded practise and application.

0
Practice:
Grammar



Draft

(1-3 sessions)

« Children are given the
opportunity to write for purpose,
linking to the context and
audience, drawing upon all
elements of the writing
sequence.

 Drafting may be split over a
number of days, focusing on
specific parts of the plan.

« How writing is split will depend on
the text type. Some writing can
be completed in one lesson.




Edit and Improve

(1 session)

Edit and
Imprnve

Editing
Editing and improve is always modelled by the
class teacher.

Children re-read all parts of their writing for
sense, making any final correction to their
basic skills. Editing is completed to ensure
coherence, making correction based on 1.1
discussion, written feedback or whole class
feedback.

Improve

When children are ready, they begin to
improve language and grammar linking back
to the elements studied in the wrifing
sequence.

Children are given time to revise, add in, take
out or improve their writing independently.



Pause and Stretch

(1 session)

« Pause and stretch beginsin Year 2.
Teachers read and assess whether
children have securely applied features
taught within the writing sequence.

* From this, they will make the decision
whether children will need to pause or
stretch and will plan for each group of
children.

Pause

- Thisis an opportunity to consolidate previous learning.

- An element that a group of children are not secure with are
retaught

- Where needed, children practise this element through
sentence-level activities.

®<——>

Pause and
Stretch

Stretch

Stretch opportunities are set out within the writing long term
plans for each year group.

Children will be making a change to their initial piece. This
will be set out by the class feacher.

Children are given an opportunity to look at models for the
focus of the stretch element. Often, they will have
encountered these in reading lesson or previous units of
writing.




Publish

(1 session)

Publish

» Children publish work in many
different ways. This could be orally
sharing their work with the audience,
writing and presenting work with
appropriate features to form or
through presenting their work.

« Published writing is placed in the
children’s ‘Golden Book’ and this
follows them through school as a
record of their journey as a author.



Progression in Text Type

Retell a story

Recount

Character
profile

Descriptive
writing

Narrative

The text types taught in Year 1 have a predominant
focus on transcription as opposed to composition,
and therefore the authorial features of these text

This particularly applies the Year 1 text types with a
faded tick.

Simple recount
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Non-
chronological
report

<

Instructions

Recount: letter

types will need to be taught more explicitly in Year 2.

Recount: diary

Recount:
newspaper
report

Recount:
historical/biogr
aphy

Procedural
wriﬁng

Poster advert

Advert script

<

Persuasive
letter/leaflet

Persuasive
speech

Balanced
discussion

Different forms




Planning Writing

Units of writing are planned using the Trust Long Term Plan for writing. Each half term has the range of text types
identified to teach, the core driving text (linked to whole school reading spine), suggestions for opportunities to
transform and the key assessment indicators for each term. An example is below. Pupils are summatively assessed
each term against the termly writing assessment indicators, as well as formatively throughout the term as part of quality
first teaching practice.

Writing Overview | Assessment Indicators and Oufcomes

A3 well as all the preceding statements from the previous year. the teaching of writing by the end of each term in Year | should enable children to:
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Represent eoch pRoneme wim o phonetically plausicie
grepheme using the GPCs taught so for.

Represent #och phoneme with o phoneficolly plousitle
grapheme using tne GFCs taugnt 5o far.

Reprasent @ach phoneme with o phoneficolly plousible
grapheme wsing the GFCs taugnt 5o for.

Spell some Year | common excepfion words comectly.

Spel many TEGr | Sommon excephion words comectly.

Spel most Year | common excepfion words comectly.

Use the comact speling of tought sutfices (-5, -5

Use the comect speling of taught suffixes (. -es. -ing. -ed]

e comect speling of faught sutf -5 -if
.{:'ee’e” omect speling of faught sulfixes [-5. -85, -2d. -ing Pt "
one cr more senfences fo

Form mast iower case Ihers with conect nam-g point.
sequence of movement and orient

Form many lower cose letters with comect starting paint,
saguence of movemant and orientation.

Form mast lower case lefian wiln comect sfaring peint
sequence of movement and

Form some capital letlers with comect storting
sequence of movement and crientafion.

@ point.

Form many capitol lefters with comect storfing point
seguence of movement and orientation.

Fomn mofl copiol kefien wih corect farmng ot
seguence of movement end odentation.

Group leffers into words without spaces between

Transeription

Group lethers In most words without spoces betwsen
grophemes.

Group lefiers info words without spoces between
rophemes

Leove 5pOces betwesn most words when wiifing more
than one santence.

Leove spaces betwesn words within wiing

Leave spaces between most words in ¢ capfion o
sentence.

Position some lefters on the ine comectly with some
descenderns geing undemeatn

\ mony \cﬂcls on the fne comectly with many

s o check that they confain ofl the sounds.

Position most letters on 1he ine comsctly with descenden
Shways going

Re-e0d words 1o check that they contain ol the sounds,

FRe-read words 1o check fhat they contain ol the sounds.

Use o copital letfer for the pronoun | with cnly.

Begin o wse o copital letter for Ihe prancun |

Use a capital letier fof some proper Rouns.

Punchuale some senfenices with @ copitol lether.

Punciuate many sentences with o copital ietter

\se @ copital letter for fhe pronaun . instructions
Use a copital letter for many proper nouns 3 "
ces with o capital lefter within o | Ililiite cne cr more sentences to

Funcluate most senten.
ort

Punctuate some sentences with a full stop.

Funciuate many sentences with a ful stoo.

=% with & Tul Fop within & Fon

Use the co-ordinafing conjunclion “and” fo join words.

Use the co-ordinating coni

fion ‘ond” o join words.

Use Ihe co-orainaling COnRNSTon "and” 10 join clouses.

Begin 1o use ne SMpie present tense.

Use the simple present fense with increasing accuracy.

Use the simpie present tense mostly comactly.

Sentence Structure

Begin fo use fhe smpie post fense.

Use the smple past fense with increcsing accuracy.

Use the simpie past fense mosty corecty.

Use some odjectives after the noun

Fe-rsad senfences 1o check inal they inciude ol the words
needed for them fo make sense.

Compase, rehearse ond wite one of more single-clouse
sentences following teacher modeding.

Rewread sentences fo check thal they include all fne

Use agiectives SMEr I noun,

Re-r=ad renlences o of
(g neeged fortham

ol They Inciude all ine

Compase, rehecrie and wite @ short series of singles

clause sentences, using mare of their own igeas.

Compase, rehearse and write o series of meaningtul
sentences.

Wiite one o more senlences for cifferent purposes

Write @ short serles of sentences for different purposes.

Write @ series of sentences for different purposes.

Narafive Narrafive

Expecied Stondard:
To'wrie descripth ces fo | Towrite sentencesto
describe o charocter. descrbe o charocter.

To writa descripfive sentances o
descrbe osetfing.

& 5o
=

Report

To write informative senfances
about an arimal.
Recount
Poekry

To'wre o caligrom peem en
tepic or arimal.

Possiom Magic

Whilst we would expect the selected texts to be used as a key texts
over the half term, teachers also select and create additional texts
to support the writing journey — e.g. non-fiction texts linked to wider
curriculum areas, or model texts to include the specific GPS content
which pupils are learning to master.

Nomofive

Expecied Standard:
To write o series of santances fo
retell [using pichures]

T: write 0 serie; of senfences fo
o charocter.

Expected Stondard:
Discuss what they have witten
with the ‘eacher or cther pupls.
Recd aloud their vaiting caary
ercugh fo be heard by ther
pees ond tha teccher.

Narafive

Expecied Stondard:
VWite o sz of senfences fo
refell pari of o stery fusing
piciures].

Insiructions

Expecied Stondard:
Write o sees of sentences to
instruct.

Expecied Stondard:
Crecte o ficde poem that
descrbe: o specific neun
through select adjectives.
Tre Izt ine drectly cddreses

the recder and uses o quesfion,

&g, Whatis it or ‘Can you
guess what| coud be?*

* You must ensure #hat ol of #he bools stoted cbove [arohaio fexs, non-inecr, weld

loved, complexty, contemparary ond non-fioton] are read o fre chi

dren OR wsed @ 0 whing sfrmulus 0ross e yeor

Teachers also use a specific ‘Text Type’
guidance document in order to ensure that
the specific components of certain text
types are taught and included.



Progression in Non-Fiction Texts

Our progression in non-fiction texts supports teachers’ planning further, setting out the text structures, grammatical
features and planning and preparation structures for the different text types. Key vocabulary and grammatical
terminology is shared as well as different forms of the text type.
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Pregression in Mon-Fiction Texts
DISCUSSION TEXTS
Discussion texis are not Bnited to controversial isswes but to polarised views too. Discussions contrast to persuasive tes ich generally give only cne opinion or
viewpeint which will be biased.
Purpose: To present a reasoned and baolanced overview of an issue or confroversial fopic. Usually aim to provide two or more different views on an issuve, each with
elaborgtions, evidence and/or examples.
Text Structure Grammatical Features Planning and Preparation
+  Astaterment of the issues involved ond o preview |e  Present te although con somefimes be in the »  Questions for fitle, e.g. Should everyone frovel less
of the main arguments present perfect form, e.g. some people hove to consense global enengy®
s Argumnents “for with supporiing argued, soer = id ... s Use introduction to sho y thie issue is baing
evidence/sxarmples s Moun phrozes me people, most dogs, debated, e.g. f
*  Arguments "‘ogainst’ with supporting vehicles, polluficn =]
evidencefexamples s  Heading and subheadings to support . ooth i
s  Endzwith o surmmary and a statement of presentation s Support 2ach point with evidence
recommendation or conclusion » Paorogrophs to organise ideas *  Give reasons in conclusion if one cpinion is mare
*  Adverbick fo crecfe cohesicn ocross parogrophs supported
*Another comman structure pn ‘for’ and s Formal or informal vocalulary choices s Discussicn fexts can be combsined with other text
temafively within eoch parogrooh . ons, sound types, e.g. explanatory fexiz
vidence
. eglr
szible thot... Same . Article
. o .Janzlmz_{;m e, If peopie wers to siop * Editorial alout historical affitudes fo gender, social class, colonialism
hunting. .. * Letfers bosed on pollufion, foctory faming, smoking etc.
. ;clc s and semi colons to separate and link . E=: ay g'ving n:-pinin:-"s on literature, music of works of orf
ide
Openers ‘Conjunctions Vocabulary
Zome claim.... Many pecple think/oglisve..., They Confrast and comparisen: howsver, although, controversial,
alsc orgue that.., Itis thoughi.... Maybe. .. Possiloly.._. | egually. similarly, compared fo argument, vie Year G‘I‘DUP Srammatical features to include in dis
On the ofher hand... Another in confrast, alternatively. de perhaps, poss [ -
Orbalance | whereas, nevertnelas:, mo VT, conterfious n'a
on the contrary, apart from, for all that, it is doubtful, a2 nfa
all the some, yet N
Conclusicn and summary: the re, finoly, in 3 g
conclusion, o summarise, £ nfa
i e =nd. overal ulimatey. affer ol s & e, on 5 Consiztent use of present tense [12)
Forms of discussion text Use of present perfect form of nouns (T3]
* Ehort non-ficfion bock on cument issues, e.g. war, gender within sports, glcbal warming Effective use of noun phrﬂses
. E):;if Uze of poragraphs fo orgonizs ideas
Uze adverbials

He-adings and subheadings fo cid presentation (73]
Creote cohesion within paragraphs using adwerkicls
Use loyout devices to provide oddificnal information to guide the reader

& Creote cohesion across paragraphs using o wider range of cohesive devic
Make formal and informal wocabulary choices

Use the passive voice to present points of view

Adapt degrees of formality and informality to suit the formn of the discussion
Uz conditional forms such as the subjunciive form

Use semi colons, colons and dashes to moke boundaries between clowses

dich can include adwverkials




